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National Curriculum
• The national curriculum for history aims to ensure that all pupils:

• know and understand the history of  these islands as a coherent, chronological narrative, from the earliest times to the present day: how 

people’s lives have shaped this nation and how Britain has influenced and been influenced by the wider world 

• know and understand significant aspects of  the history of  the wider world: the nature of  ancient civilisations; the expansion and dissolution 

of  empires; characteristic features of  past non-European societies; achievements and follies of  mankind 

• gain and deploy a historically grounded understanding of  abstract terms such as ‘empire’, ‘civilisation’, ‘parliament’ and ‘peasantry’ 

• understand historical concepts such as continuity and change, cause and consequence, similarity, difference and significance, and use them to 

make connections, draw contrasts, analyse trends, frame historically-valid questions and create their own structured accounts, including 

written narratives and analyses 

• understand the methods of  historical enquiry, including how evidence is used rigorously to make historical 
claims, and discern how and why contrasting arguments and interpretations of  the past have been constructed 

• gain historical perspective by placing their growing knowledge into different contexts, understanding the connections between local, regional, 

national and international history; between cultural, economic, military, political, religious and social history; and between short- and long-

term timescales.



Reception Objectives



Ofsted….

As we approach the introduction of  the new Ofsted framework, it seems timely that 
we offer schools, subject leaders and teachers some guidance on how to approach the 
coming changes. The call for a broad and balanced curriculum is given renewed 
emphasis in the new framework, but beyond that, curricula and curricula choices will 

be more under the microscope. Schools will not only have to show that they 
are in fact teaching history (and not just doing literacy disguised as 
history) but they also have to vindicate their decisions about what they 
teach and how and when they teach it. This means having a better justification 
than you’ve always taught something or you have decent resources for something –
now it must have a rationale, a meaning and a focus. 

https://www.history.org.uk/primary/categories/309/resource/9648/ofsted-primary-guidance-2019


What do historians start with?

https://ncph.org/what-is-public-history/how-historians-work/
https://www.bls.gov/ooh/life-physical-and-social-science/historians.htm#:~:text=workers%20and%20occupations.-,What%20Historians%20Do,studying%20historical%20documents%20and%20sources.
https://online.norwich.edu/academic-programs/resources/what-is-a-historian


Sources

• How do we use sources of  evidence?

➢ Establish: What is known about the source?

➢Observe: what do we notice?

➢ Compare: Are there similarities or differences between sources?

➢Hypothesise: What part does this evidence play in the narrative?

➢Question: What else do we need to know?



Examples of  Primary Sources

• Autobiographies and memoirs

• Diaries, personal letters, and correspondence

• Interviews, surveys, and fieldwork

• Internet communications on email, blogs, listservs, and 
newsgroups

• Photographs, drawings, and posters

• Works of  art and literature

• Books, magazine and newspaper articles and ads published at 
the time

• Public opinion polls

• Speeches and oral histories

• Original documents (birth certificates, property deeds, trial 

transcripts)

• Research data, such as census statistics

• Official and unofficial records of  organizations and 
government agencies

• Artifacts of  all kinds, such as tools, coins, clothing, furniture, 
etc.

• Audio recordings, DVDs, and video recordings

• Government documents (reports, bills, proclamations, hearings, 
etc.)

• Patents

• Technical reports

• Scientific journal articles reporting experimental research results



Examples of  Secondary Sources

• Bibliographies

• Biographical works

• Reference books, including dictionaries, encyclopedias, and atlases

• Articles from magazines, journals, and newspapers after the event

• Literature reviews and review articles (e.g., movie reviews, book reviews)

• History books and other popular or scholarly books

• Works of  criticism and interpretation

• Commentaries and treatises

• Textbooks

• Indexes and abstracts sccollege.edu/Library/Pages/primarysources.aspx

https://sccollege.edu/Library/Pages/primarysources.aspx


Primary Source: Helmet from Sutton Hoo

Establish – what is known about the source?

Observe – what can you see? What details do 

you notice?

Compare – What else was found there?

Hypothesise – When? Why? Who?

Question – What else do we need to know to 

prove our hypothesis?

https://www.britishmuseum.org/collection/object/H_1939-1010-93
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https://www.britishmuseum.org/collection/death-and-memory/anglo-saxon-ship-burial-sutton-hoo


Imagine 100 years from now…

• Event: Global Pandemic

• Primary Sources

• Secondary Sources



What’s the event?

• What’s the evidence that points to the event?

• Primary/Secondary sources

• How are children being historians?



What sources can we use?

• https://www.britishmuseum.org/

• Victoria and Albert Museum https://www.vam.ac.uk/

• Museum of  London https://www.museumoflondon.org.uk/museum-london

• Jorvik Viking Centre https://www.jorvikvikingcentre.co.uk/

• Historical Association https://www.history.org.uk/

• English Heritage https://www.english-heritage.org.uk/

https://www.britishmuseum.org/
https://www.vam.ac.uk/
https://www.museumoflondon.org.uk/museum-london
https://www.jorvikvikingcentre.co.uk/
https://www.history.org.uk/
https://www.english-heritage.org.uk/




Part 2: What is the narrative we tell?

Purpose of  study 

A high-quality history education will help pupils gain a coherent knowledge and 

understanding of  Britain’s past and that of  the wider world. It should inspire 

pupils’ curiosity to know more about the past.

- National Curriculum 2014



At Marner, we want our children understand 

Britain through the lens of…

• Anti-racist agenda

• Britain’s place in the world

• Their place in Britain

• Differing perspectives

• Historical Enquiry


